The results reveal that the teachers think that they have good computer self-efficacy perceptions, their level in certain programs is good, and they often use computers for a wide range of purposes. There are also statistical differences between;
INTRODUCTION
Although the use of educational technology by teachers at primary, secondary and high schools is important, the use of the right digital resources and their efficient use are more vital. Only physically having educational technology or solely using educational technology at primary, secondary and high schools in itself is no longer enough. Teachers have to use educational technology selectively, efficiently and effectively. For example, Yanpar (2011) emphasizes that the selection of the right and effective digital resources is an essential part of efficient teaching and learning.
The successful use of educational technology at primary, secondary and high schools is fully in the hands of the teachers. If teachers use educational technology efficiently as a tool, then they are more likely to enable pupils and students to achieve the targeted objectives, which are to gain the required literacy, numeracy, communication, learning how to learn and ICT skills. Then, it can be said that teachers use educational technology in true-sense.Although teachers have been using computers and the internet at primary, secondary and high schools in certain parts of Turkey for the last 15 years; it is not known to what extent the teachers in a small town in the eastern part of the country have computer self-efficacy perceptions as well as have been taking the advantage of the potential benefits that educational technology can afford at primary, secondary and high schools. Therefore, five major research questions were investigated: This study gathered empirical data to find out 158 teachers';
 demographic characteristics,  their computer self-efficacy beliefs,  their computer-using level in certain programs,  their frequency of computer use for teaching, administrative and communication purposes,  their use of technology preferences for preparation and teaching purposes  whether there is any association between their perceptions and certain independent variables, as indicated above. When the teachers were asked the negative statements about their computer selfefficacy perceptions, the results revealed that the teachers' computer self-efficacy perceptions were very positive. The teachers do not have the fear of making mistakes while using computers (M=4.49). They believe that it is possible for them to fully master computing (M=4.20). They are not nervous about working on computers (M=4.34).
They do not encounter problems with computers whist doing work on them (M=4.02).
In the same way, the teachers do not get nervous when they suddenly encounter problems on the computer (M=4.03) and they think that most of the time they spend on a computer is necessary (M=3.78).They believe that they fully know computer terms and concepts (M=2.97) and can use computer efficiently (M=3.19). They also think that when working on computers, quick solutions to problems are enough for them (M=2.86) and they discover new things on the computer (M=2.79). Conversely, the majority of the teachers do not think that computer plays a big part in their life (M=2.23) and do not use computer to plan their time (M=2.29).
Teachers' Level in Using Certain Software
The results in Table 3 show that the teachers are very good in using e-mail (M=3. 
Teachers' Educational Technology Preferences for Preparation and Teaching Purposes
The big percentage of the teachers uses the Internet and conventional books in preparing teaching notes (28.1 %). This is followed by the Internet + computer programs + conventional books (12.4 %), the internet (7.8 %), the Internet + video + conventional books (7.2 %), All (5.2 %), the Internet + scanner + computer programs + conventional books (4.6 %) and the Internet + video + computer programs + conventional books (3.3 %). The majority of the teachers make use of a combination of wide range of educational technology, as shown in Table 5 , while a small percentage uses only one technology or tool (i.e. the Internet, 7.8 %). In terms of teaching purposes, the big percentage of the teachers makes use of a combination of a (computer) projector and conventional black/white board (32.2 %). This is followed by black/white board (24.3%), projector + video + black/white board (17.1%), and a projector (5.9%). All the issues emphasised in Table: 7 seem to be considered the factors that affect the teachers' use of educational technology at primary, secondary and high schools in the small town in the eastern part of Turkey.  static computer and computer projectors,  IWBs,  (efficient) pertinent digital resources access to the Internet in the classrooms,  access to ICT-labs for students, and the other issues emphasised in Table 8 can further enable the use of educational technology at their schools. The teachers also think that providing (a) pertinent digital resources, (b) efficient ICT courses regarding the use of common programs (i.e. Word, Excel, PowerPoint, Photoshop, the Internet etc.) for teachers and the other issues mentioned in Table 9 can further enable them to make use of educational technology at primary, secondary and high schools.
Differences between their Perceptions in terms of Some Independent Variables
Analysis of variance (ANOVA) was administered to examine whether there were any differences between the teachers' computer self-efficacy perceptions (items 1-18) and frequency of computer use for certain purposes in terms of how long they have been using computers (Table 10) . The difference between the year-groups was statistically significant in terms of computer self-efficacy perceptions score (items 1-18). The teachers who have been making use of computers for the longest period of time (i.e. 11-15 years and 16 and above) seem to have the highest computer self-efficacy perceptions scores. The shorter the period of time, the lower computer self-efficacy perceptions score they have. The teachers who have been making use of computers for the shortest period of time (i.e. 1-5 years) seem to have the lowest computer self-efficacy perceptions scores. In the same way, Analysis of Variance (ANOVA) was administered to examine whether there were any differences between how long the teachers have been using computers (items 1-18) and the teachers' frequency of computer use for certain purposes (items 29-34). The difference was statistically significant (Table: 10). The teachers who have access to computers both at school and home seem to have the highest computer self-efficacy perceptions scores.
Likewise, the teachers who have access to computers both at school and home seem to have the highest frequency of computer use for certain purposes scores.
In the same way, the teachers who have access to computers both at institution and home seem to have the highest computer using level in certain programs scores.
These results mean that the more access the teachers have to computers, the higher scores they have for computer self-efficacy perceptions, frequency of computer use for certain purposes and computer using level in certain programs.
Moreover, access to computers at schools seems to be more important than having access at home. The difference between how often the teachers use computers was statistically significant in terms of their computer self-efficacy perceptions score (items 1-18) and frequency of computer use for certain purposes score (items 29-34, Table 12 ). The teachers who use computers most often seem to have the highest computer self-efficacy perceptions scores and frequency of computer use for certain purposes score.
In other words, the teachers who use computers least seem to have the lowest computer self-efficacy perceptions scores and frequency of computer use for certain purposes score.
DISCUSSION and IMPLICATIONS
The results of the current study match with the findings of the existing similar results in that the teachers in general have good computer self-efficacy perceptions, their level in certain programs is good and they often make use of computers for a wide range of purposes.
The teachers also think that while the lack of pertinent digital resources, Computer self-efficacy and frequency of computer use for certain purposes are also positively associated with where the teachers can access and how often the teachers use computers. Likewise, computer using level in certain programs is also positively associated with where the teachers can access computers. These results show that both individual and contextual factors play a significant part in computer self-efficacy, frequency of computer use for certain purposes and computer using level in certain programs. For that reason, the implication is to provide full access to ICT, educational technology and pertinent digital resources for teachers at primary, secondary and high schools.
Moreover, while providing the up-to-date educational technology and efficient ICT courses is considered a positive factor in efficient use of educational technology by the teachers, the lack of structural factors (i.e. lack of pertinent hard-and software and technical support) is considered a negative factor which affects teachers' optimal use of educational technology at primary, secondary and high school.
As a result, the implication is not only to equip teachers with what they need for learning/teaching, but it is also to provide teachers with efficient ICT courses pertinent to the use of all required digital resources and programs. 
